focused on the here and now, seizing meaningful opportunities as they were presented.
With this concern for the wellbeing and interests of our students and a determination to fulfil our professional obligations, we responded to our direct classroom context by developing a pedagogical model of inquiry. Aimed at maximising engagement (Kuhlthau, 2007) and at promoting metacognitive processes (Flavell, 1979; Reynolds, 2012; Wilson & Wing Jan, 2008) , the model was designed to enable our students to share and enjoy their learning, to feel success, to be confident and to see learning as a natural part of their everyday life. With this in mind, we had to remove the barriers to learning and to open the pathways to self-regulation (Zimmerman, 1986; Zimmerman & Schunk, 2011) .
Background
What triggered our exploration of the inquiry-based strategies associated with being empowering educators? We were instructed to introduce an investigative approach to mathematics, in conjunction with the introduction of a new syllabus. This problem solving-based pedagogy was familiar to us as a value-adding method to reinforce and consolidate knowledge, skills and strategies within rich authentic tasks. However, at that point we felt challenged by the conflict between the ideology of this investigative approach and the reality of whether our students had the capabilities to learn through this method. Simply expecting students to self-determine their learning (Deci & Ryan, 1985 , 2002 , without understanding how to investigate, was likely to generate problems for students. These requisite inquiry skills included: selecting, managing and processing across a diversity of information; effectual organisation of time, spaces and resources; questioning and substantive discussion; personal and interrelational skills; and self-judgement of responses. Based on our significant classroom experience, we were instinctively cautious about exaggerating students' capabilities to tread their own learning paths that undoubtedly required the attributes of self-regulation (Zimmerman & Labuhn, 2012) . Without their knowing how to practise, monitor and regulate a mathematics investigation, how could we expect our students to learn the accompanying cognitive curriculum demands?
